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The Harriet W. Sheridan Center for Teaching and Learning

Teaching Certificate I Workshop #2

 19 October 2009

Faculty 5:30 RISD Old Library

Graduates Room 205 Prov Wash regular section times
We will be scheduling microteaching sessions at this meeting. You will sign the attendance sheets and turn in your assignment at the workshop.


*************************************************************************** 
Setting the Stage for Learning: Reflective Development of a Course - The Syllabus
based on G. Wiggins & J. McTighe (2005), Understanding by Design. Alexandria, VA: Association for Supervision and Curriculum Development.
A syllabus is the basic document developed by instructors to reflect their planning for a course.

Workshop Goals:
1. To consider the development of a course, lesson or unit using a Backward Design approach by:

i. Identifying desired results (What should students know, understand, and be able to do?  What enduring understandings are desired?)

ii. Determining ways to collect and measure acceptable evidence (how do we know if students have achieved the desired results?)

iii. Plan learning experiences and instruction that foster the achievement of your desired results

2. To consider points at which you can get feedback and reflect on how effective you are in facilitating your students’ achievement of your learning objectives.

Readings:

1. Backward Design – Why “backward” is best by Grant Wiggins and Jay McTighe.

Available on MyCourses

In this Introductory Chapter to Understanding by Design, the authors Wiggins and McTighe articulate their rationale for the backward design approach.  This article emphasizes the importance of deliberate instructional design, so that we as teachers consider first and foremost what we want out students to understand and be able to do, and how we will measure this achievement.  By clearly identifying these as the guiding framework for course/unit/lesson, the activities (how we design the content and activities) become aligned with the learning outcomes.

2. Constructing a Syllabus by Michael Woolcock 

Available online at http://www.brown.edu/Administration/Sheridan_Center/docs/syllabus.pdf
[Briefly review pp 1-25].
This handbook provides an instructional overview of how to design a syllabus.  Similar to the backward design approach, Michael Woolcock’s strategy directs you to first identify course aims/goals and course learning objectives.  He describes course aims (goals) and objectives as follows: 

"Clearly stated aims and objectives are the foundation stone on which the edifice of your course outline is then constructed. Aims are broad statements identifying the general educational outcomes you want a graduate of your course to be able to display, while Objectives are the concrete measures by which these will be realized."
In other words, aims (or goals) are similar to the understandings described by Wiggins and McTighe.  Objectives are measurable or assessable as the forms of evidence of student understanding.  For example, an aim of a course in Composition might be to improve students' writing skills. An objective might be for students to be able to formulate and express a thesis statement.
Assignment: 

1. Read the articles listed above.

2. Use the guidelines provided on the following pages to consider the development of a course, unit, or lesson you are planning to teach, or would like to teach.  This is the framework that will guide you in constructing your syllabus.  Create an outline of your syllabus (you do not need to provide details of all of the readings, lecture/seminar topics, etc).

3. Come to the workshop prepared (remember, you have to bring your completed assignment to the workshop to get credit for it).  In the workshop, you will discuss your approach with others in a small group setting, and reflect on how you will gauge whether you are effective in fostering your students’ achievement of your learning goals.  The goal of the workshop is not to write a complete syllabus, but to understand the fundamental process underlying course development as articulated in the syllabus.  By understanding this process, you will be able to employ a scholarly approach toward course development and syllabus construction.


*************************************************************************** 
A Reflective Approach to Syllabus Design

(adapted from Wiggins & McTighe)
Consider the 3 stages of backward design:

1. Identification of desired results.

2. Determination of acceptable evidence.

3. Development and planning of learning experiences and instruction.

1. Begin with the end in mind by identifying what your students should know and be able to do.  What concepts or knowledge should students be familiar with?  What knowledge and skills are important for your students to know and do?  Finally, what are the enduring understandings you wish your students to have? 

	What are enduring understandings?

They are course/unit concepts that:

· Have lasting value beyond the classroom.

· Reside at the heart of the discipline and involve “doing” the subject.

· Require “uncoverage” (revealing) of abstract or often misunderstood ideas (misconceptions)

· Offer potential for engaging students.




The graphic below may aid you in thinking about the hierarchical framework for organizing the results you wish to have (aims, learning goals) and what enduring understandings your students should have.
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2. What would constitute evidence of your students’ achievement of the learning goals? You may wish to consider some of these questions:
· What is the best way for students to demonstrate what they know and can do?

· Written exam? 

· Written assignments?

· Graph?  Portfolio work?  Performance? Drawing?  Sculpture?

· Experimental research?

· Oral explanation?

· At which points in the course would it be appropriate to assess your students (collect this evidence?)

· Will the assessment be summative or formative?  (We will discuss assessments in more detail in STS lecture 4)  An example of a summative assessment is a final exam, or a final research paper.  An example of a formative assessment could be a draft of a paper, for which students receive feedback; or a preliminary sketch; or a draft outline for a project- all of these depend on feedback from the instructor for further development and/or improvement.

· What criteria will you use to grade these assessments?

· What mechanisms of feedback will you provide?

3. What teaching approaches and activities will you use to promote students’ achievement of the learning goals?  What kind of a learning environment will you create?  How will you continue to develop your reflective practice?
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Knowledge that is worth being familiar with





Knowledge and skills that are important to know and do





Understandings that are enduring
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